Silver class – Reception  
SUBJECT: Communication Language and Literacy
              Term:  Summer 2010                Topic: Round and about         Teacher: Joao Pereira 
	Learning
Intention 

	Opportunities 
Teaching Activities
	Focused Tasks
	Evaluation
	Cross Curricular

	To use gesture/words, including body language such as eye contact and facial expression, to communicate.
To use familiar words, often in isolation.

To enjoy rhyming and rhythmic activities.

To engage in activities requiring hand-eye-co-ordination.

To use one-handed tools and equipment.

To listen to favourite nursery rhymes, stories and songs. 

To respond to simple instructions.

To draw and paint, sometimes giving meaning to marks.

To listen and join in with stories, one-to-one and also in small groups.

To share and take turns

To understand that marks and symbols convey meaning

To copy, trace, overwrite curves and straight lines 

To co operate in shared activities 

To learn responses to and/or actions to text/songs over a period of time

To demonstrate understanding of how a book works

To answer simple questions about objects/events in the story i.e. using symbols to communicate 

To match letters and words and pictures with symbols


	Join in with children’s play and model appropriate vocabulary/ behaviour 

Children to recognize and sign/name real objects

 Provide opportunities for children that encourage them to use gesture to communicate

Provide opportunities for rhythmically moving to music, e.g. skipping, rocking and dancing

Encourage children to make all kind of sounds

Encourage children to use pecks to respond simple questions during story time or table work activities.
Encourage children to make marks, draw and paint

Set up mark making areas inside and outside

Provide opportunities to make large and small marks using chalk on boards or on the playground

Provide squeezy bottles, large brushes and water so that children can make marks with water on the playground and outside walls

Help the children to link objects and noises e.g. make animal noise in farm/jungle play

Provide opportunities for children to listen to stories and rhymes

Provide opportunities for children to join in with repeated refrains

Ensure that all adults model appropriate vocabulary for the children to copy
Encourage children to listen for their name and respond

Provide opportunities for the child to sit and enjoy a story, with an adult, in one-to-one situation or in small groups
Ensure that adults give simple and clear one step instructions for children to follow

Encourage children to experiment with mark making and writing
Teach children the manipulative skill  they need and provide opportunities for them to practice these skills 
Create and attractive and cosy book area where children and adults can enjoy books together

Take children to visit and school library

Make books containing children photographs and encourage them to look at books

Snack time – adult gives choices and child selects (symbol/picture) to request

(PECKs) 


	Singing and rhyming activities.

Overwriting of lines:
Writing on paper of various textures;
Writing with pencil, crayons, felt tips, chalk and paints.
Independent mark making, choosing from a variety of markers such as brushes, pen and pencils, and observing the effect of moving the marker across the surface. 

Reading books with adults, holding appropriately, turning pages 

independently/with verbal or physical prompting

Symbol matching in their worksheets, based on topics that support the term.

Discussion over a period of time – use a picture book as a starting point. What is this (pointing to the written word)?

Hole-play and interaction with peers.

Sand-tray, foam to make marks.

Role play 
Computers/ programmable toys

Malleable materials

Small world (toys)

Book area

Music and sounds

Matching symbols/pictures
Social stories

Small Group play  activities
Games/puzzles

Outdoor play

Interest table/box
*PECs and Intensive Interaction sessions ‘SLT input’
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	Numeracy
	ICT

	
	
	
	
	PSED
	PD

	
	
	
	
	Resources

Books that support term topic (e.g. Polar bear what do you hear?  The very Hungry caterpillar
Sand trays

Pencil and colour pencils

Pencil grips

Wax crayons

Felt tipped, glitter and gel pens

Paper of different shapes, sizes, colour and texture

Chalk and chalk board

Dressing  up clothes 

Play dough
Matching books 
Clay



	
	
	
	
	Small world animals toys
Books

Widget
Pecs
Interactive white board

Music instruments

Puzzles 

glue

Cause and effect toys


	
	
	
	
	Keywords (Literacy)

Hello

Look

Time table

Table work

Circle time

Bye 

Sit

Quiet 

Listen 

Finished
Stop

Singing

Sign

Go

Story

Animals names
What
Hear

Caterpillar

Egg

Eat

Hungry 



	Differentiation + Support for EAL pupils

EAL pupils:                                                                                             

Children are supported by using their appropriate means of communication ie PECs, symbols/pictures, makaton, verbal communication and TEACCH structure.

	Fruits names
Days of the week…
Etc…

	Unit outline

Round and about

	

	Assessment Criteria
	Use Foundation stage profile (see assessments) to assess whether pupils have achieved, or are working towards achieving, criteria.


	Language
	Attitudes and Values
	Health and Safety

	Widget symbols

PECs 

Makaton sign language

Verbal language


	Sharing and taking turns
Work as part of a group

	The environment, in which the pupils work, shall be, as far as possible, clean and tidy, to ensure that they can access their learning with as much “clarity” as possible.

Use of scissors/glue/ pencils shall be closely monitored by support staff and teacher to ensure safe and appropriate use.



	Evaluation and Assessment (level descriptors pupils are working towards)

	Yellow stepping stones -  Early year goals: 
· Language for communication and thinking: Listens and responds

· Linking sounds and letters: Join in with rhyming and rhythmic activities

· Reading: Is developing and interest in books

· Writing: Experience with mark making, sometimes giving meaning to the marks

· IEP


	P levels – Reading

	P 2(ii) Pupils begin to be proactive in their interactions. They communicate consistent preferences and affective responses, eg reaching out to a favourite person. They recognise familiar people, events and objects, eg vocalising or gesturing in a particular way in response to a favourite visitor. They perform actions, often by trial and improvement. They remember learned responses over short periods of time, eg showing pleasure each time a particular puppet character appears in a poem dramatised with sensory cues. They co-operate with shared exploration and supported participation, eg taking turns in interactions with a familiar person, imitating actions and facial expressions.



	P 3(i) Pupils begin to communicate intentionally.  They seek attention through eye contact, gesture or action.  They request events or activities, eg pointing to key objects or people. They participate in shared activities with less support.  They sustain concentration for short periods.  They explore materials in increasingly complex ways, eg reaching out and feeling for objects as tactile cues to events. They observe the results of their own actions with interest, eg listening to their own vocalisations. They remember learned responses over more extended periods, eg following the sequence of a familiar daily routine and responding appropriately.

	P 3(ii) Pupils use emerging conventional communication.  They greet known people and may initiate interactions and activities, eg prompting another person to join in with an interactive sequence.  They can remember learned responses over increasing periods of time and may anticipate known events, eg pre-empting sounds or actions in familiar poems. They may respond to options and choices with actions or gestures, eg by nodding or shaking their heads. They actively explore objects and events for more extended periods, eg turning the pages in a book shared with another person. They apply potential solutions systematically to problems, eg bringing an object to an adult in order to request a new activity.




P levels – Writing

	P 2(ii) Pupils begin to be proactive in their interactions. They communicate consistent preferences and affective responses, eg reaching out to a favourite person. They recognise familiar people, events and objects, eg vocalising or gesturing in a particular way in response to a favourite visitor. They perform actions, often by trial and improvement. They remember learned responses over short periods of time, eg showing pleasure each time a particular puppet character appears in a poem dramatised with sensory cues. They co-operate with shared exploration and supported participation, eg taking turns in interactions with a familiar person, imitating actions and facial expressions.



	P 3(i) Pupils begin to communicate intentionally.  They seek attention through eye contact, gesture or action.  They request events or activities, eg pointing to key objects or people. They participate in shared activities with less support.  They sustain concentration for short periods.  They explore materials in increasingly complex ways, eg reaching out and feeling for objects as tactile cues to events. They observe the results of their own actions with interest, eg listening to their own vocalisations. They remember learned responses over more extended periods, eg following the sequence of a familiar daily routine and responding appropriately.



	P 3(ii) Pupils use emerging conventional communication.  They greet known people and may initiate interactions and activities, eg prompting another person to join in with an interactive sequence.  They can remember learned responses over increasing periods of time and may anticipate known events, eg pre-empting sounds or actions in familiar poems. They may respond to options and choices with actions or gestures, eg by nodding or shaking their heads. They actively explore objects and events for more extended periods, eg turning the pages in a book shared with another person. They apply potential solutions systematically to problems, eg bringing an object to an adult in order to request a new activity.




P levels – Speaking
	P 2(ii) Pupils begin to be proactive in their interactions. They communicate consistent preferences and affective responses, eg reaching out to a favourite person. They recognise familiar people, events and objects, eg vocalising or gesturing in a particular way in response to a favourite visitor. They perform actions, often by trial and improvement. They remember learned responses over short periods of time, eg showing pleasure each time a particular puppet character appears in a poem dramatised with sensory cues. They co-operate with shared exploration and supported participation, eg taking turns in interactions with a familiar person, imitating actions and facial expressions.



	P 3(i) Pupils begin to communicate intentionally.  They seek attention through eye contact, gesture or action.  They request events or activities, eg pointing to key objects or people. They participate in shared activities with less support.  They sustain concentration for short periods.  They explore materials in increasingly complex ways, eg reaching out and feeling for objects as tactile cues to events. They observe the results of their own actions with interest, eg listening to their own vocalisations. They remember learned responses over more extended periods, eg following the sequence of a familiar daily routine and responding appropriately.



	P 3(ii) Pupils use emerging conventional communication.  They greet known people and may initiate interactions and activities, eg prompting another person to join in with an interactive sequence.  They can remember learned responses over increasing periods of time and may anticipate known events, eg pre-empting sounds or actions in familiar poems. They may respond to options and choices with actions or gestures, eg by nodding or shaking their heads. They actively explore objects and events for more extended periods, eg turning the pages in a book shared with another person. They apply potential solutions systematically to problems, eg bringing an object to an adult in order to request a new activity.




P levels – Listening

	P 2(ii) Pupils begin to be proactive in their interactions. They communicate consistent preferences and affective responses, eg reaching out to a favourite person. They recognise familiar people, events and objects, eg vocalising or gesturing in a particular way in response to a favourite visitor. They perform actions, often by trial and improvement. They remember learned responses over short periods of time, eg showing pleasure each time a particular puppet character appears in a poem dramatised with sensory cues. They co-operate with shared exploration and supported participation, eg taking turns in interactions with a familiar person, imitating actions and facial expressions.


	P 3(i) Pupils begin to communicate intentionally.  They seek attention through eye contact, gesture or action.  They request events or activities, eg pointing to key objects or people. They participate in shared activities with less support.  They sustain concentration for short periods.  They explore materials in increasingly complex ways, eg reaching out and feeling for objects as tactile cues to events. They observe the results of their own actions with interest, eg listening to their own vocalisations. They remember learned responses over more extended periods, eg following the sequence of a familiar daily routine and responding appropriately.


	P 3(ii) Pupils use emerging conventional communication.  They greet known people and may initiate interactions and activities, eg prompting another person to join in with an interactive sequence.  They can remember learned responses over increasing periods of time and may anticipate known events, eg pre-empting sounds or actions in familiar poems. They may respond to options and choices with actions or gestures, eg by nodding or shaking their heads. They actively explore objects and events for more extended periods, eg turning the pages in a book shared with another person. They apply potential solutions systematically to problems, eg bringing an object to an adult in order to request a new activity.










